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gi;reate*r '^'^eneral readiness ira make social contacts but^ have more 
ne'gativ^ ideas and stereotypes towards minority groups axid 
immigrants. The' project compiled* an inventory of existing materials 
for teaching world citizen responsib^ility,, partly* by developilig and 
testing ^ntew teaching packages. -/Results of the program tests slow that 
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packages can achieve positive effects. (Author/KSM) ' : ^ ^ 
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Almgren, E. & Gustafsson, E# W,orld citizen responsilDility: Assessment* 
techniques, developmental studies, material constructiqii, and experimerttal, 
teadiing. Educational and Psychological Interactions (^fetlm5, Sw^en: * 
School of Education), No.- 48, 1974. ~ ^ 

This report presents a ^ummary of a sub -project^', called "World citizexx 
responsibility*', within the larger project **Social 4evelopment'and* training" ^ 
carried out at the'SialmS ^choql of .Education, The, major objectives this . 
SMb-jxcoject have 1:^een^(a) To construct,' adapt ^and test measuring methjods 
that increase onr ability to map the social develppi^ent oi the strident s^With^iM 
jr^gard to, ideas and knowledge about, and attitudes to foreign 'peoples aifd ^ 
international' relations, and that could' be used in evaliiating attempts ip !* 

, promote this development, (b) To map ,by m^ans of such' methods some 
features, of age development, (c) To explore! selectively different passi|bil- • 
Ities for applying educational influence in order to promote under staining 
and a feeling of responsibility for developments in the world connmunify; to 

•reduce the inclination for unthinking disparagement of those who are different 
etc. r Extensive test batteries have been cons^ucted. The results showed 
in the older students a greater general"readii(ess to mak^, social contacts, 

/but at the same time more negative ideas ^d sterf^otype's,. particularly, 
concerning certain minority groups and immigrants. ,Bothf teachers and. 
students show considerable interest in a mor.e ''internationalized teac^iing", . 
but the teachers pointed out the lack of suitable material. The project tried 
to it^jiprove this situation, partly .by compiling an invento?:y ofi existing 
material of potential intere^for. teaching for world <^itizen responsil?ility, 
partly by developing and testing n^w teaching packagers. One of taese was 
intended for grades 3-.6 and deals with himian righlsi,pmade concrete by 
reference to the situation of the gipsies. The resultif of the program tests 
tnidertaken give reasdn for optimism. A carefully qe'fined educational 
influence instri^imentalized in a teaching package of |lie type that the material 
on hpnian rights repifesents can o)>viously achieve cl^ar positive effects, 
fiarlier teaching qn international questiong and the jt^Echer's own interest 
in teaching in this fiejd were also found to be of in;^;plSrtancie for the devel- 
opment 6f positive and tolerant student attitudes. ^ A 

Keywords: Social development; attitudes towa^^n^reign, groups; iiiternational 
attitudes; te sf development; socio -educational i:^fl.uences in school; material 



and -methods systems; educational l^evel: gradesjl -9i', 
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1. INTRODUCTION 



1.1 ' Backgr oiind . ' • * , 

V. 'IV 
The name of the sub-project to be summarized ^^'herf, *^' World citizen 

responsibility's was intended to Emphasize a ^le^baL approach to national 

^nd' international problems and a focus on knowledge about the world society 

that can.be expressed in tl^e term world cilizen Jcnowledge'^ It also was 

intended to include a humanitarian orienta|ion towards the individual 

, expr'essed iA the term cbmmon human responsibility. In combining these 
two concepts we get the term world citizen responsibility, in which ^mphstsis 
is also placed on readiijess to follow up in action the commitment awakened . 
by knowledge, va^u^s and attitudes. • ; - * 

Similar lines of thought arc developed in the 1969 curriculum J^r the . 
comprehensive school (Lgr 69) in Sweden under the heading "The students' 
social development**: '*Th^ fueling yoxing people have of affinity and mutual 
responsibility mu^t ... be expanded beyond the immediat,e circle of fatmily 

. relations, peers and school, 'to include larger and Jarger social groups in • ' 

\society*' (Lgt* 69, pr 15). * ^ ^ > * • 

. ' ' ' * ^ ? 

The international aspects of the teaching a^e emphasize rnore^strongly 
• \' 

,the 1969 plan than in previous curricula^ The somewhat vague formxilation: 
e aim of teaching on international questions ?s to lay in the students the 
fo\Miations of international^ understanding and a will to international coopera- 
tiorH^{p. 48) is clarified latir injthe. text with the sentence '^Equality and 
solida^yity are important objectives on the international l-eveT' and by the 
stress^^aced oh "th^ growing lp^^mands fo:^ a solidarity between cilL people, 
irresp|,e*etive of national and rdqial boundaries**! In acldition "the perspective" 
^is consta^Uy being shifted from'Vthe na^onal to the global plane", and **one 
snotild st^v:c to free oneself from one -sided national ajid West Eurap<ian 
per spoctiv4s^[*. - "As example 9 of questions that should be studied in detail • 
can be mentioned the problem^ of'the developing coiintri'es, conflicts and « 
ftheir^ causes,^' the global use of and disposition of our cornmon resources, 
|race problem^^^ahd international cooperatmn'*. 

,.*The aim\^. the school's international education is, as we see it, to ^* 

/ • ' Wi 

./ .|3j2:epai^e the studont for their future role's as World citizens in the international 
society that seerf^.to be incvita^bly.on ifs \yay and in which they will 4iave to 
/take their share ol^Thc responsibility for} ^hc world development and contribute 
^^^o;'decisions that aifi^pf great importance tp 'mankind. 




* Important steps to be taken in bxiilding up as good a foundation for this 
decision -making as possible "^re to make the students aware of the significance 
of basic values and, in the words of the curriculum, to stimulate the students 
into '^'debating and questioning present conditi9|is'^ (g, 14), into being critical 
of prejudiced information and stereotypes, into feeing ^eady to seek facts 
and prepared to let new knowledge influence thcdr attitudes and actions. 

The main objecfive s.cf this sub -project have been: , ; 

(aj To construct, adapt and test measuring methods that increase our 

ability tp map the social development of the students ^Yith regard to 

ideas anJ knowledge about and attitudes to foreign peoples and t . 

international relations, and that could be used in eval/uating attempts 
> to promote this development. 

(b) To map^by means of such measuring methods some features of age 
development and to study certain rijlations between these variables ^ 
and some per sonality*characteristic3. ' ^ 

(c) To explore selectively different possibilities for applying educational 

* influence in order to promote understanding and a feeling of responsi- 
bility for developments in the world community, to reduce the inclina- 
, tion for unthinking disparagement of those who are different etc* 

1,2 Major phases of v/ork ' . ' " , , 

A first survey of the^varions work phases of the sub-project "World citizen 

responsibilityi* is' given in Figure 1. This figure also shows in which original 

reports th6 reader may find more detailed infdrmation about the various 

studg^es 1-ncluded, ^ ^ — 

After the introductory concept analysis and ^oal descriptions we may 
V t' ' ' ^ 

— utiliz-ing a. somewhat different and a s^omewhat more detailed description 

• • • J I 

thanjin the figure' - -speak about three main phases, each including a number 

of su^ -tasks: ' " • 

I. Measuring methods Jiave been^developf d, i.e. a series of tests haye 
been -^constructed, modified, and tried out; 

II. . Different types of analyses of "prereq.uisites' * haveybeen carried out: 
'(l)>Explorative goal analyses; partly in connection with conferences on 
internationalized teaching in cooperation with the Swedish UNESCO Counc^'s 
ASPROiCommittee (ASPRd[.= Associated Schools Project^in Education for 
International Under Standing and Cooperation); , * 

(2) Student analyses: one basic study mapping*the students' attitudes ^ , 
and beliefs on various agejevels and one explorative survey of students* 
opinibns on inter nationalized cducatidh'*; ^ ^ • 

OOOOG 



Figure Mjajpr phases' of work 

.(for more data on the r^eports referred to,^ 
„ see references) 
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'A. Concept analysis, and goal.descriptjon 

Yebib: Social fostran: Begxeppsangilys och milsSttningsdiskussi'on 



B. Construction and evaluation of test instrument^ 
f Yebio: Att ma|ja^'*'varldsmedborgaransvar": Ett prelimihart 



testbatteri^ \ ^ , 

^)Yebio: Att m^t^ ''v^rldsmedborgaransvar'*: Testb^atteri och 
testdata * i 

Almgren: Att ^Sta 'V^rldsmedborgarinst^Uning'': N^gra 
kompletterande testdp.ta 



C. Age d'evelopment and studies of behavioral relati^ojaships 
Yebio: '^V^i^ldsmedbftrgaransvar": NSgra drag i ^ttitydutveck- 
lingen under grundskolearen f * 
Supplementary d^ta^in other reports 



D. Teacher gjid student opinions on the teaching situation 
Hallgren et al. : Attitydef t;!! iAternationaliserad undervisning 
bland grundskollarare o / ^ 
Wedberg: Attityder till internationefla problem bland h5gsta<^- 
elever och jymnasister ' ' 

~ '■ ~ I ^ ^ ■ ■ ■ /: 

E. Inventorying of teaching aids ^ ^ • 
Christpffer^sson^ Gustafsson & Jesperson: VSrldsmedbOrgar - 
kunskap -^^varl^smed'borgaransvaT 



/ 



F>* Construction of study packag^es (prqtotypes ) % \* 

Alnigren et al. : Ett undervisningsmate^ial om de manAdila 
rattighetejcna med exemplifiering frin zigenarnas situJtioilL y 
Almgren, Frosteg^en "fet aU : Caicuttg. - asiatisk s-tor^^d: v 
Lararhandledning, arbetsmaterial o,ch faktabakgrund 



G. Experii^emtal teaching; Sttidies^of effects ' ^ 

Almgren & Gustafsson: Fostran till vSrldsmedborgaransvir 



Products 

1. ^Test instr-urrients (from phase B) ^ ^ ^ 

2# Lists of aids (from phase E) 

3« Study packages, prototypes (from phase*F) 

4. Research results on ^student behaviors and 

influence -effect -relationships (from phase s^B -D and .6) 

•• " ^ ' \ 00007 



^(3). Teacher analysis: a questionnaire |tiidy of tfeachpr opinions on these ' 
problems; . t» » 

(4) Study matcriaTl analysis: an inventory pf instructional. material that 
could be u'sed in international education, ^ 

Ilj^, The third phase of the project work has consisted of material construe 7 
tion and experimental teaching , .* ' ^ ' " 

(1) A study material intended for grades ^-9 deals with. the p/oblems of the 
iinderdeyeloped countri,es and corfsists of the documentary film ^'Calcutta^'' 
plus working material. This ha,s been worked out with the help of viewpoints 
from a questionnaire- study. 

(2) For grades 3-6 a teaching package has been cieveloped on hurrtn^ii rights/ 
with examples taken from the situation of the Gipsies. 

(3) This material has been used in an cdtication^l experiment tind the effects 
have been measured y/ith relevant parts of^the'te^t battery mentioned above. > 
IV. Working on the basis of the resufts and experience s gained from the 

• different phase s.pf the project and frpm studies of literature, we have in 
conclusion discussed different problems and made recommendations for 
prom^oting the internationalization of teaching and for further research. ^ 

: DEVELOPMENT OF MEASURING METHODS ^ 

In^ connection with tlje first objective of t!he project, to construct, "adapt and 
te$it measuring methods, Yebio hasj pte sented a test battery (1970b) and 
associated facto^c analysis result^ ,|l970a)*, Sinca there have earlier been 
very few mapping methods wi^injihis^ area adapted to and tested on Swedish 
school children, this phase of the^pork has been in the nature of 'method 
development. The fir<st stage in tlfe investigation was an attempt to define 

operationally the concept 'Vprld citizen responsibility" starting from the 

^ ^ \ -'^^ ^ 

formulations in the S>.vedish cur^|ciilum. In order to ^be able to, map the 

students' prereqmsites as £4r as attitudes and knowledge are concerned 

I 

that the teaching is assumed to create and convQy, and in order to be able to 
evaluate the effects of such teaching, measuring instruments of varying kinds 
(projective and non-pr ojective)t,hayG then be,en*worked out. The tests concern 
among other things attitudes towards foreign groups, attitudes towards 
international relations and intexnational cooperation from a global perspective. 



and knowledge of otlicr ppoples and nations ajid their mutual relations. 

The test battery, .v/liich includes translations, adaptations and new 
constructiox:isi consists of 'attitude scales, knowledge tests and personality 
tests. The tests v/ere given. to appr oximaESly" 570 students in grades 2, 4, 6, 
8 and 9 ^t two schools* in Malra5, The main pajr.t of the data has been processed 



by mean's ol factor analysis in ord^r to find out w/.kich major, factors the test 
r^batte'^y measures and in that way obtain some guidance for the contiriued 
/choice of methods. , , - 

. In most of the factpr analyses in this study, the factors fall out in such 
a way that they jban be placed preliminarily in three ma^n categories: 
(1) Cognitive factors, (2) Affective factor.^, (3) Readiness to take action • 
factors. * ^ • * • * 

The cognitive factors include a knowledge factor that measures knowl- 
edge, of international events and conditions,, and a cognitive r'evaluative factor , 
-^that measures the image sihat the individxials have of the attitude objec^^. A 
third faptor is defined as iWelligence versus prejiidiced peTsohalj^ty. T^e 
prejudiced or so-called authoritarian per sonality is defined by tests measuring 
rigidity, authori^ariahisry and dogmatism. 

The two affective factors differ in that one probably measures a^tnore 

s 

stable personality comp^onent, since personality tests also have loadings lier6. 

There are two behavior -related factors. One mcasure.s a rcadinqss to 
take acf^pn based-on a feeling of intfernaftional .solidarity or^ common values. » 
Th'fe frame of rcf<5rcncc is then not natic?ns but humanity as a vd^hole, global 
p^erspective*'. The second factor measVires readiness to make Social ^fbntact. 
T;he readiniess^or action in this study'^^^as measUjred according to .the indi-- 
viduals' verbal dxpression of readiness to take action,, e.g. their suggestions 
as to contributions they wo\41d be prepared to make now and in the iu^urc as 
adults, together with the extent t a which thOy .would like to have direct contact^ 
with people from other countries. , 

Two methods of estimating test reliability have bejen used'. The split- 
half Coefficients obtained vary from satisfactory to very good lor most of 
the tests. In addition, Icst-retest studies have been car.ried out on a sample 
of the i-nstrmnents. Test* for grades 7-9, were' administered v/ith an interval' 
of tlirpe wee^s to 230 students in grade,s 7 and 9. The tests for grades 3-6 \ 
that were us^d in an educational experiment (cf/ below) "were administered^ 
simultaneously .to 300 students in grades 3 and 5. The results show that the 
majority of the tests are reliable as group iests in the grades studied:, 

Yebio's sttidy (I970^b) includes.tw6 open and projective measuring ^ ^ • 
instruments that^im at mapping beliefs, altitudes and knoMcd^e oflht^r - 
National relations and ethnic groups among students in different age groups 
i-n the comprehensive school. The. tests have been used in an attempt to 
obtain more qualitative and differentiated knowledge abo\it the development 
of the ftudents' attjtudes thhn woul^i perhaps be possible using tes^^ with 
fixed response altetnative s'. ,The.ttests include a^n association •test and a 

00009 ' 



sentence -comple,tion4:e St, The latter exists^in two versions, of^ which one 
for grades 2-4 is somewhat shorter, Tfie* groups studied are the same as 
those included^in the factor aijalysis. * i * . . 

A classification schediile has been worked out for the' teste* T^e 
attitudes of the students towards different ethnic groups were divided into 
thrq^ components;^ positive, neutral, and 'negative attitude. Each*compor\^nt 
wasjkiyided into cognitive images, readiness to take action tendencies, and 
affOTtive reaction^. Other coding categories include knowledge responses 
^nd neutral association (non -value-loaded answer s). - The intercoder con- 
sis^tency for these tv>q tests varies between 81 and 93%, (For further informa- 
tion on these instruments, see Gustaf sson & Lindholm, 1^974.) 

* 

3. MAPPING OF Student deve>lop.iv1ent , 

At\ investigation into how knowledge and q:^titude&-tewards foreign peoples 
and international relations develop during the years sp^nt at the com^re- 
Jiensive school has been reporte'd by Ycbio (1972). The group, studied is the 
same as in the method exploration described above. Analysis of variance 
technique's have been used toinvegdgate grade and s'ex differences and possible 
intpraction effects in 26 different attitude arid knowledge variables^ 

The*^ different attitude components follow som^ewhat different patterns 
of development. . • • 

a) In the^^cognitive -cyaiuative attitude component, as mjeasured by the 

, tests tuscd here, ^ negative development occurs, i^e. the older students 

shov/ more negative ethnic • s^e.reotypcs. One possible explanation of 

this niainly negative trend in the development of this attitude* component . 

is^that it i-s linked to an increased conformity to the stereotypes that 

exist in the community. These stereotypes, which are probably mediated 

partly thrpugh parents and the mass. media, *cah be expected to be 

^ ^ ' , ' ' ' } • 

ror|>orated all the i;nore the olcJer the st\id«nts ^ecome - a form pf 

adaption to, the norms and attitudes of the adult ^world. This trend in 

development's mo^t noticeable in' the attitudes tow1ar(j4 ethnic groups 

that are ranked low. ^ I 

b) In the affeptivc attitude comiionent'no clear trend in development emerges 

c) In the attitude component which measures general readiness to take 
international action no clear trend in development emerges. There is, 
however^ particularly in the girl$, a p^itive trehd in development in 
the attitude towards the*"Unjted Nations arid towards world citizenship^ * 

cj) In the attitude component that refers to readiness to make social contact 
(as meas\ired by the, tests in .question) theire is ^po^itive trend in devel-^ 
opment, i*e/the older the students become/ the 'greater their inclination 

' , 00010 . ^ 
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to make social contact. 'Rhis trend ,fs most marked in the attitudes 
J towards ethnic groups that are rariked high. 

As is only to be expectpdj the students' knowled^^e increases significantly 
arf*ihey*get older. There are significant differ ehces here betv/cen the sexes in 
a|l;gi^ades. The boys are better informed about international conditions and 
currfeht events than the girls. 

The girlsj'show |aore positive attitudes towards foreign peoples and 



international relations than the boys. The pr6bability of finding sex differ - 
ences is greater the older the students. are , 

The ethnic groups that we have investigated attitudes to\vards have been 

>\ 

ranked as far as attitude is concerned as foUov/s: Swedes, Americans, Danes, * 
Finns, Congolese, Russians, Chinese, Jugoslavians, Gipsies. , T^iis ranking 
agrees well with the results from an'other Swedish study (Revstedtj^ 1968). ^ 
A su{>plementary study of age development and of sex differences \Vit\\ 
regard to attitudes towards and knowledge of different ethnic groups in the 
scime group of students that was investigated by Yebio has been carried out 
on the basis of an analysis of the projective tests described above (Gustafsson, 
& Lindholm, ,t"^54f, " =• . , . - ' 

^The '4mage" that the pupils have of different ethnic groups varies with* . , 
regard to the number of stated positive negative and neutral answer s^about 
t'he^re-spectivi? ethnic gr oups^^ ^In this study, fox* example, "Swedes'* arc given4:he 
higliest, number oi, ^ositively^,ey0.1uating, re sponses. Th;,s type of etiuiotf ntrism . 

• decreases in the liigher grades, but is still relatively higfi in grade 9. 
"Congolese" and "Chinese" Veceive the lowest number of positive statpm€?|ltsf^ 
Negative attitudes Are most common towards "Jugoslavians" and ^^Gippies"; ^ 
Racial prejudices are expressed very rarely by the student^ that v/c have 
studied,^ while negative attitudes towards e.g. minority groups an4 inifiiigrants 
in Sweden are common. - r^o clear sex d)tfferences were found in this special 

^ study. - . • ; ' . ; t 

4. . SOME ANALYSES OF PREREQUISITES FOR EXPERIIvffiNTAL , ' . \ 

: Reaching . ' ' -.X' 

• ^ > 



4,1 . Student anaj^ysis: Attitude s towards iii>tcrnationalized teaching f^'i^]' • 

•In connection with a jSiampaigiT organized by SEC'O (Swedish Union of Sccc^'d?-* f 
ary School Students) for. more teaching about ihteVnatidnal problems, an ^ 
explorative questionr^aire study .was mMe among students in'^a MaUmo scljool 
on grades 7, 8 and 9 ^nd in two grades of the gymnasium^- About 580 students 
participated^ in the study.* » * - 



OO^lt 



The mcujfi purpose of .me study was to'^nap the students' attitudes towards 
and-opinibns on teaching about international problems. The que stiorhaairc also 
contained open qubstions where tlje students could motivate their 'answevjS to 
que stions with filxed alteyn^iferves. , ^ . • . 

A very large Igr^up oi students proved to be interested^ in teachiri^^botit 
^international pr oblpn;is^nd^an even larger grol^^ stressed* the importance of 
such teaching.^\Vhat tli^ani do the students understand by internationaj problems? 
The. young-er ones speg^k of. hunger, suffering/, the unfair diyi si on x>f re sour ces, 
war, and racial conflifcts. The older studpnts Jirgely mention the s^me 
problems! * but expross them to a greater extent in political t^rms. As rriighl 
be expected, the ' pi*opor.tion o^ students who are ifttere sted is larger ixi the 
gymnasium than in'g/a^S 7-9; but the interest exists as' far down as grade 7, 
*and a trend 'f increasi^.g inffcer.est up to the first class of the gymnasium ca4» 
J?e noted. In grade 7 th^ sfudeitts are fairly^ contented 'wit^ the pr,esbnt extent 

ft V ' ' V*. *. 

of the teaching on interfiatib^ial questions, y/liile the students in grades {8 and 9 
and in particular the students in the gymnasium woul^ like more tGiiching on ^ 
these problems. . . • . . ^ . * 

^ ' Since the data were collected at one school immediately after a campaign, 
the resj^ts cannot be immediatelygener alizecV, but: an ample * selection of. the 
student's/ answers to the open questions, , fpr uxample, were included in the 
repoxLt I^Vedberg, 1972) as material for di^Sj(eussion. The report discusses • \ 
am<y:ife other things which advantages 'jnd risks teaching about hviman sufforing 
and' threatening ^catastrpphes can have for, attitude s, commitment and^the 
desire to seek further information* * . ,\ ' \ 



4.2 Teacher anaj-ysLg; Attitudes tov/a rdsT inte rnationalized tea'ch^ ng 



During the a^utumn bf 1969 a questiorifiaire study was carried out, 'partly in . 

•order to fnap teachers' interest irrand attitudes towards teaching about inter 

. . . ♦ . • 6, ?\ ' ' 

national problems. Thcf teacher^$ naturally have'?, key position in'^infliuencing 

the attiUides and knowledge of the students' in the , direction lend clown in the 

curriciium. Approxijnately 4.75 te^acher s from'different schools and sciioof 

levels in Malmo participated in'the study* ►The resultsiof the Investigation 

(Hallgren et al. , 1972) show that the majorky of jteacher s (appwrox, 85%) ^ ^ 

consider teaching about international problerrls to be as Ipaportant or mqre. 

important than teaching about ?.nything else: 70% of the teachers Alsp claim 

lo*be ^'l-ather^' or "very" interested in teaching aboi^t intprnational p?bblems* " 

themselves. The iipiterest among the sti^dents ^was also judged; by the teacl^rs ^ 

^o be '"rather" or "very" great. The' majority of the teachers are of the n>pinio/i 

•thfit Reaching oh internatior>a\, questions should be included Vto rather a large 
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extent** in the teaching and that the extent of the teaching should increase the 
older the students get. Despite this about half the teachers consider that int^r* 
national problems we3*e rarely treated in their own teaching or in the teaching 
in the' Swedish comprehensive^ school at the time of the study, ^ ^ 
' \ Among the motives for^a-more inte^ natiohsIiz^-eduGation the teachers 
tnentionediiicr eased global inter -depeiidence and t^e problem of human sur-* 

^JVfivSl.- It appear,s as if m«t'^achers tmnk that the goaLof the school's 
teaching on internationar"problei;ns should be to create in'^the students an emo- 

*4ional commitment, based on ihfor'mation, to iniprove their abilities in critical 
thinking "aad^to increase their motivation for seeking information independently. 
The view that the school should directly trairj' tlie^tudehts' readiness tcvtake 

-Sction is held by only about 25 % of the teachers. The results. of the study 

shQW that the teachers find it difficult to state< conc.rete goal behaviors, The 

international problems that were considered the 'most important to take up ^ 

in t^he* teaching <^ere/th6 problems of the underdeveloped countries, prejudices 

and discrimination, ^ ' ^ . . 

The diiferenjce between on the one hand ^t he interest and commitment of . 

the teachers and on the other the actual situation at the same period of time 

can probably be explained by obstacles perceived, The'^teacher s state that 

the -greate sfdifficulti6 s in international education are a lack of training and' 

a lack of, suitable tc:itbooks and teaching aids. Almost two-thi-i^s^ of the 

'***«* ' , • * *" 

teacl^ers want a chr.nge in. the basic teacher training to allow more time for, - 

ihterncitidnal education, while only about a l^alf of them are 'of the opinion that 

they need further training. The results o£,thiS' study agree well with what i 

emerged in teacher interviews rna^e in 197r-72^ * 



4.3 TcacJling aids analysis: Invcnforying . - , 

^* . • ' 

An inventpry was made of teaching aids In education 7or ''world-citizen re- 

'sponsibility'' suitable for use in the different le^vevls o^ .the comprehensive 

« ' ^ • 'J 

schoal, since it was thought' that this kind of'invei^tory of material could 

• "-^ ■ - ^ ' < 

(r) make it easier to assess to what extent newly -constri^cted material i'^ 

needed and (2) be of 'use fot c,^. teachers, members of subject cp^ferences 

and teaching aids .constructor s, \yho want to localize quitcl^ly different types 

of existent material, . . ' ' 

* One aim was to list above* all miatcrial oriented towards the most urgent 

of the problems that arc common to all mankind. We tried to make the 

selection as comprehensive as possible; so th^^jj^wotild refl'gct different 

values arid outlooks*. On the other haiid v/c did not consider it desirable or * 

even possible to demand t^9.t each individual piece of material^should be 

'*6S|ectiveV. ' ' , . .r • ' 



The criticism against textbooks -and teaching aids for international 
>. ■ . < » 

(education has "been and is still of two main types: that the^ material is in- 
sufficient and that it is often ethnocentric. It is an important task to'produce • 
^material that is more balancc^d in t'his respect. . ' * • / 

The bibliography includes books, (both fact and fiction), films, sound 
*film,-strips,» ipagaz^nc s, broschures, poster s,, >yall charts etc. On i;pany 
occasions the most effective information can be given directly by people; for^ 
this reason the list'als^feicludes the.addresses of organizatijjns and institu- 
tions that can in various ^Yays provide Jtielp wjth.e. g.^ lecturer s, study visits ' 
or some other form of direct contact. 

We Considered that the most important part of the list^as' perhaps th^ 
fiction section. It is as a rule easier to obtain froiTcl catalogues, professional 
journals and similar sources suitable specialist literature than it is to^ind 
fiction'that can be used* Teaching that to a consiide r^e .extent aims at 
creating attitudes should, however, find great' use for r^aterial that helps 
the students to experience the problerrfs vicariously. 

One general observation we made is" that far too little material exists 
for grades 1-3. One exception is mate*rial of the type ."children in other 
countrie's**, which is usually aimed at children in grades 1^6. One can well. ^ 
ask, however, whether this material is not all too like tourist broschures 
for children. T.hus it appears that^if one wishes to give education for "world 
citizen responsibility" in the lowe^st grades, more realistic material must be 
produced. The supply is somewhat more ample for grades 4-6* The situation 
sedms in general more satisfactory* for the upper level of the comprehensi\te 
school - bdt there is nevertheless sfope for numerous new contributions and 
-efforts.' ' ' , ^ * * ^ 

At all school lev<sls" more matejrial is needed on thq differences betweerl 



rich and poor countries, theories about conflic.t, aggre ssivenefe^^^iol^nccT 
and n.on-violence and»th^ like, - What is'clearly inadequate as the s<iq)ply of 
instrufctional material dealing with problems of communication. Jn tins cate- 
jgory we include e.g. tca<:hing and education, propaganda, use and abuse of 
the mass mediLa.'Noi* is the material' connected with economid world problems 
.particularly abundant. Considering now controversial these problems are and 
^how difficult^it undsDiIbtedly i^^ to write abo\i't them in a way.that is cornpre- 
hensible for everi the upper level, of the comprehensive school, the lack of 
material is uijder standable.* ^But sonj^d^jneasures should per,haps nevertheless 

be'^ taken. " * • ' , ' 

, -\ The disposition of the ^aterial : T.he system by which material is to be 
classified can always be discussed^ In this case v/e let •each section of our 

. ■ ■■ .'■ }■ - 00X),14 . . 



inventory deal Vith on^ or a^ew central 'problems. Examples of headings: 



itn ona 
lal COOT 



1. International cooperatioii and international organizations , \ 

Problems *in intergrou^) relationships ^ ^ ' . | 

3v. Internatibnal eoQJDLiCts, violence and non-violence |^ 

4^\. Social influence, mass rhedia, &nd critical- thinking ' | 

^5^"^ ' Social,^ economic^and' political development ? ' 1 

-6;- ' Living Conditions and ways of life in oth^r- countries ' ' ^ | 

?♦ * General human develbpmeitt • ' . , I 

8, ' Methods for education for world citizen knowledge' and world citizen | 

responsibility * * ' ' * | 

9* Research into education for world citizei^* knowledge and world citizen 1 

respbnsil^lityv - * • s ' ' / / ^' ^ * I 

^ The first seven of thesei main headings have four suh)- sections,-:; ;* , ^ 

(a) Reading for information, (b) Reading fbr. vicairious expericn^fe, (c) Audio- t 
vis.ual aids, (d) Literature for the feather,, Sections a-c are in their turn 

dividQd into approximate school levels, " % 

' The inventory was revised a nur^iber of time s, ' so as, to include newly | 

published material. The latest version was i^ublished in4:he book-scxies ! 

""Pedagogisk orientering ochdebaU*' with the title ^'VSrldsmedbo'rg:4a:kunskap | 
- vtrldsmedl^orgaf ansvar.. ^En prelimin^r ^^entejring av ]t|Lr pmcder^far grund-t- 

skolanl* /World citizeh. knowledge^ - world citizen respoiteibilityr. A prclirn^ | 

' ' , . ^ * r . f 

inary bibliography ^f* teaching aids for the comprehensive school. / (Christof-.^* 
fersson, Gustafsson £t 'Jesper son, ^ 1972'^, * . ^ t 



4.4 * Conferences 



When ^th6 ptroject "Social development and training'^ was 'started,' experimental 
activity with internationalized education had been underway in a number of 



countries ever since the end of the Second World War. InU953 the Associat^dt 
Schools Project in Education for International Under standing 'and Co-ope'rati(5n 
(ASPRO) was started, ' v/hen UNESCO tried to realize in the school the ideas 
international understanding and. internatiSHal cooperation. * ^ W 

\ During the 'entire period of the project, this^ub -project lias cooperated 
with theiSwedish UNESCO Councirs ASPRO Committe.e. Apart from the fact 



tkat members from our project have participa€ed in regular meetings, the 
cooperation has resulted in three working conferences on the iaritcrncttional. 
ization of telfching. At these conferences, teachers, student teEchers, students 

* ' ' * • ' i*^ . * ! 

school consultant?, directors of education^ producers of ihstructional ma- } 

terial and other s,', have participated and givenWeir views on goals, teaching 
. * - . • ' ' ] 

methods and wants for, the future. < , ' ^ ' ' 
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The theme of the fi-rst conferejice^ was: ^'Teaching for international 
vinder standing: Analysis of goals and me4:hods*^ At the second conference , 
the questiojis vres^c l:^(^d'ed to cover the internationalization of society as 
a whole arid repine santatives of the Swedish Radio Corporation^ the Swedish 
Labor Market Btoard and adult ed'ucation also took part in the discussion^ 
and penetrated current problems under the theme: ''The intern/itionalization 
of teaching: .Gpal^, rtiodels arid coordination" T - • ► 

Prior to c^iich. conference working documents were drawn up a4id. sent 
out to be used a6 a basis for discussions and analyses. These mc;miorand^ 
have been published together with summaries of i^^tures, panel/discussions, 
presentation' of material and group discussions in%ljp report aeries 6%, t>ie 
Department of Educationlfl and Psychol.ogi\cal Research (Bjei'^tcdt 6c Rodke, ^ 
"1969; Rodhe, 1971). These reports not oiily present opinions and "activities 
from the working conferences but are Also ^ep^xts *of the^current situation, 
showing how far the internationalization of teaphing had progressed in Sweden 
^At the 1971 ASPRO conference we found that attention needs to be drav/n both 
to the motives fo^ the internationalization and to the goals formulated in the 
curriculum. A more penetrating goal analysis is' needed, since the a'greement 
aroiind "vague and positive gerieralitios" , often changes into disagreement 
^wh<?ri it'.comes to "concrete goal behaviors". It was established 'that interna- 
tiorialized teaching does not only'involvc the school but the rest of society 
too, as Sweden to ar, increasing extent becomes a multi-ciilturp-l socibty with 
growin<5 communications and' immigration. . . ' ; 

A concluding impression from the t,wo conferences just mentioned'' was ^ 
that the prerequisites for the internationalization of teaching have improved 
as far as resources and external requirements are concerned, but that a'lot 
is still left to be*dt2$>ired "N^ith rc^gard to basic teacher training and in-service 
training, instructional materials, /and cobrj||nation 6f the efforts to improve 
and extend, international education. \ - . 

A third conference, dealing especially with the situation of immigrant 
children in schools, has been described iri^odhe Bergman (1974)# 

5. ' MATERIAL CONSTRUCTION ' • ^ 

5.1 "The Calcutta material" \ . ' ' v 



Louis Malle s documgntar.y film ^^|||J,cntta" v/as shown at the first ASPRO 
conference in Bdstad in 1969 as an example of a^pdtential teaching aid in 
education for international understanding, T^Qse atterjding the conference 
disagreed abrout hov/far tSe film could be used in a school context, and -an 

00016 • 



' educational evaluation of the film's effect wa^ requested, At-the next conference 
about a year later, it was reported that the film* had been distributed to students 
in abourEOO upper. schools,and that the teachers interviewed h$id been predom- 
^ inantly positive in their opinions\but had dopriecated the' l^<^k of any form of 
supplementary worldng material, .-j , ^ , ' i ^ 

In*ordor to obtain a niore concrete grasp of how teachers and students 
^ would like the film and the r elated' study maU rial to be, the project c^arried 
o-ut an ej^ploralive study.in cooperation with the Group for Documentary Scfiool * 
Films .and the Swedish International Developmeijct Agency. XKe ^tudy was 
intended tp give preliminary answers to the following questions: 
a) . For which 'school levels is the filni suitable'? . - . ' 

: b) Whicji parts are felt by the teachers and, students t6 be the niost 

ioViportant? ^* ^ ' • . , 

^) ^Sp^Vhich parts are considered less importa^nt,- uninteresting or frightening? 

d)' What do thq teacher s'and students waht the ^study material to be lilce ? 

' i 



What would they like to discus's in more dotail ? On what points do they 
need, more facts? - ' . * \ - r • 

e) ' What effect could'the film be expected to have on attitudes and readiness-. 
' to take' tiGtion ?' ^ \ , ' • * 

The study was conducted in the spring, of L971/ About 500 students from 
the first grade of the Sv/edi^h gymnasium and about 50 te<ichers and student 
teachers saw the fi^n^ and answered a questionnaire. ^ _ 

The^re suits l^iow that almost all the teacl^er srind students consider that 
the film is in prijiciplc suitably as an introduction to teaching .about the pro- 
blems of the under -developed countries at school levels as fa^ down as the 
intermediate level of the co.mprehensive school^v This woTild require, however,, 
that thejfilmjb^cutjdo^ for the lower school levels. . 

,An. experiment in gr^.de 4 shov/ed that 10-year-olds can see the fijln:i*with . ' 
appreciati6n' and without jDcing'frJghtened., ^« . ^ 

The scenes that are most oftian assessed as being the most* important 
are those that show the social situation qf the people, such as the home for 
old people and the slums. The subjects mentioned ^s' suitable for discussion 
in the study rinaterial^are^6ver-population, working conditi6i:is, social conditions 
andean analysis of the causes behind the poverty and problems in Calcutta, 
The respondents prefer that a major part of the work is Aone in small groups, 
and they want access to a corrrprehensivc fattual background associated v/ith 
the theme ojf the film. ^ 

About one^third of ''the students both with and without previous interest 
in the under -developed countries, answered that their interest had increased 

• 6o0l7 ' 



I > * 

after seeing the film. Those who saw the film twice were more positive to 
it the 4^c0nd time. A risk of ''paralysis of action*' was, only reported by a 
few tl^axhers^ and they considered that supplementary material shoiild be 
able^to counteract this possible tendency. ^ - • . 

On the basis of the viewpoints put forward in the. explorative study, the 
original 90 minutes of the film were cut down to about 40^^rmnutes and- at the 
sabme tiirje re -edited so that the scenes illustr^ng a particiilar problem area, 
e.g. working life,^ were brought together. Extrac^s^frpm the text of the film 
were reproduced in a***booklet of facts'* and supplemented by comments that 
associsCte directly^to An^ give backgfo\ind information about the different ^ 
problem areas ill\i«tratiBd.by*the film scenes, ih. addition, a teacher group 
has, with the help of the viewpoints. from the st\ady^ written a teacher's 
handbodk and a student booklet. 



i 



<^e teacher's handbook describes the goals and arrangement of the work ' 
area, together with sjugge^'tions as to how the 'basic course and the extra ^ 
suppl^mentary^;COurse sh6u5,d be conducted^ ' 
'^IJThe student b6oWLet contains a short introduction to the filmland information 
aboutili^ ci%Y of Calcutta, ^questions to think^ about while the, film is'being shown, 
an^, tasks,; fOi: both basic eiiid extr^ courses. ' . . ' 

study areas in the extra cpurse deal with: I) eifxployment, trade stnd 
industry, 2) ^the problem of . overpopulation - urbanization, 3) the problems 
of big cities, 4) the- political situation, 5) the role of religion, 6) the imperial 
inheritance. - The assignments for group^work within each problem area are 
concfentra't^d on questions ^uch as: Why are the conditiqns like this,? What do 
these conditions lead to? How can the problems be solved? When the student ' 
groups are to,give accopits of what they hc£ve d©iie, it is'suggested that this 
should be partly in the foripa of panel discussions, in which the facts lotmd by 
the groups and^ their opinions on them are presented, and pajrtly through 
V dramatization, in which the students try to identify "themselves with different 
^people in the film and emotion^ly be aware, of and express how the problems 
can be experienced by an Indian /VThe material is mainly aimed, at the upper 
grades of the comprehensive school. (For more detailed information, see 
Almgren, Frostegrcn, Hellstr6m, Herner & Rodhe, 1973^)' \ 

5.2 Teaching material on humain rights v/ith examples taken from' the 
situation of the Gipsies - 



When preparing a teaching package on human rights, we took the SWedish 
curriculum of 1969 as our starting point, together with the pfojptet's student . 
stirvey, our, inventory of instructional materials, recommendations from 
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conferences, and some prelintii^ry e^^periments, ^ , ' 

• . . ; i • . . . 

School level 

International education shoulS^ sta^-t very early and cannot.be confined to a 
particular school level, *^'Attitudes tov^ards the world aroxind them aire 
developed early in children, axid in the very first years at school the teaching 
should associate to international phdnohneAa" (Curr, l^W, p,^43). We chose 
to prepare study material that 'could ^bc used to develop* toler^ant. attitudes 
towards different ethnic groups and world -citizen responsibility iji both the 
.low€?r and intermediate levels of the comprehensive school. 

\ • ^ ^ 

Subject area and general g6als ' \ ' 

According to the Swedish curriculum, the teaching sho.utd be based on ^he 
stXKlents' own observations and experiences. One form of internationalization 
that more and more children have experience of is contact with people v^ho 
have erfiigrated to 'Swcden^roni other countries^, Therje is a tendency to 
despise these people and dt^ier ethnic minority groups such as the Gipsies^ 
Th^s seems not to correspond to the sentence in the curriculurn that speaks 
of a solidarityr between all people, irrespective of naticinality and race.. 

Yebio's student study^(1972) shows th^ the attitudes of tlie students 
towards ptiier Qtfiieic groups tend to a certain extent to be p&larized* The/students 
readiness to make-^lscial contact with groups thej^^ank highly increase^ the ^ 
older they get, while at the same time their imaged about the groups ranked 
lowest appear to become increasingly negative. When trying to apply educational 
influence, therefai^o, it ca^be appropriate to concentrate jon creating under- 
standing for the leastliked groups. We have chosen the Gipsies as 'an example 
of an ethnic group that is often discriminated*^gainst and dialikcd rehd that 
most of £he Qhil4r'bn,-^ccording ta Yebio's stucfy, also rank low, 



The aim i^'^p^jl^duse commitment by^giving the students detailed knowl- 
edge about a small' group o/ people with a Gip*sy background cind the chance of 
identifying. with them. In this way i-^* should be' easier for thJ^students to see 
through prejudices, generalizations and tewdcncieo to.discrimination and make 
them less prone to* judge before knowing the factual background. If one can 
tr^at those in the immediate surroundings who are different as fellow h^^ans, 
there is more reason to hope that one can give all ^people an equal value' and 
rights on a global level. If one can in one^s own surroundings -see' the positive 
side of contact with different ^(tultures, thefe should be a\ higher degree of 
probability that one is^alsp prepared to accept different foreign cultures and 



•nQt judge everything Western standards. • ■ 

The study of individual cases close at hand makes the international edu- 
cation more concrete. In order to be able to show that they also apply on a 
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wider global plaije, a few extracts from the Ijnited Natfons' declaration of 
h\iman rights arc taken up, and the students are encouraged to discuss what 
. values and considerations can lie behind different actions, an<i tn6 difficvdties 
\that can arise when different cultures meet. ' • 

More-speei-fire-e*ffect s desired 

Tl^ aim of this material is. in general to contribute to the social maturity of 
the students and to their feeling of international responsibility, that is, we 
want .to promote evaluations of equality and solid'arity-pron^eness, also with, 
re.s'pett to groups that are^distant or^ different from the individual. 

\ Some of the effects we wish to' achieve are described below. Howe^ver, 
we consider that there id little point in stating exactly what verbal reactions 
we want to be able to observe in the students a couple of days after the. 
tea6hing jyeriod has come to an end. This kind of, study material must be 
looked upon as a contribution , to a cumulative process, in which hopefully the 
receptiveness for Similar influence has increased. "A greater interest in and 
sensitivity to thesc^ problems can ,have been aroused, which will manifest 
itself inuch later without tVds matelrial being remembered in any detail. 

> TJi^ kinds of goals we are trying to contribute to with this teaching 
package are: ' , 

o Knowledge of common human needs and of the fact that these needs 

can be satisfied in different ways in different ciiljfctfres, 
o* acquaintance \yith a sample of the poixits in the U. N, Declaration of 

human rights and examples of different violations of this Declairatioiu 
o knowledge of how prejudices and ster'eotyped generalizations can arise, 
o knowledge of the background conditions that help to^ explain the^ situation 

;of the Gipsies today, ' ^ 

o a\varene"ss of the positive aspects of a multi -cultural society, 
o ability to take a' critical look at our society and bur custom^s, to 
ft qo'ionteract ethnocehtrism. 

o ' Sense of justice and the feeling that all pebple_are basically equal, 
o ' a differentiated view of iellbw beings,, so that negative. actions can be 

condemned without condehining the person and the group' he belongs to^ 
o an increase in the "stoadent^^*^ ability to understand the living conViitions of 
^ other ethnic groups (by means -of identification with^a cMld from a^ ' 
Gipsy enVi^ronment), *' , ' 

o a change from stereotyped negative attitudes to Gipsies towards a more 

^differentiated', 'unprejudiced attitude, 
o i ia.,change from stereotyped negative attitudes to other ethnic groups 
towards a more di|ferentiated, unprejudiced attitude,' 

o Greater r6adiness^to go against stereotype's, discrilninatifig tendencies 

I etc., a . . 

o , readines-s to ask for reasons fol* different phenomena and to seek facts, 
o' la positive interest in whaf is differeijit, 

o • , readiness to follow \;p by action increased knowledge and positive 

,' attitudes towards persecuted or discriminated people and groups.' ^ 
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' Choice of media/method . ^ * *. ' . \ 

When we were choosing the teaching methods, we fovind ourselves in a clilenr!^ 

^ * • ** ' . , * ' V . , 's\u*, • 

ma* On the one hand we wished to produce neater ial that could be lised in as 7/ , 

many dif/erent classo^s as pos^sibl^e, irrespective ci.the teacher' s.intprcst^ and \ , 

previous knowledge. On the other ^and we did not*want it to become impersoiia^. 

since human cqntact and th^ exchange of ideas in groi:^? discussions are known t.q^ 

be gogd rnetfio3sof influencing attitade.s. * . , * 



Therefore we decided to choose a basic material in which certain im- 'y' 
portant' facts and viewpoint s'^\vere put forward and which could then be yuppie- 
mented with discussion point?^ where the teacher cculd, ^ith the help of a ' « 

special handbook, give the s^dents further information and new aspects on the 

' ^ > * ' ' * " 

problems. The tcach6r s hangbook was at the.saipe time intended to be used 

. ' V " ^' • 

as material for in-service trtinifig. » ^ 

^Ve believW tfKat sound film-strips could bo|th convey facts and awaken \ 
injferest and serve ?.s starting-points fcr di5Cu&&ions. In addition to intellec- . . - 
tiially stimulating material that contributes to increased knowledge. and discusr * 
sions about how to critically examine and evaluate facj.s'^arid values, there is 
pjobably a need for materin.1 that C£vn provide possibilities for identilicatfion 
with other people's living conditions; ^ 

Reading aloud from children^^literature specially chosen for the purpbse 
can be am effective method of giving, the children an idea, of how people live in 
another cultural en/ironment. Empathy exercises in the form of role-pjaying \ 
can increase their awareness of how it-can feel to belong to a rejectcd'minoxity^^ 
group. - - . . ^ • . • . ^ ^ 

The set af tcachinjg material was intended to be a combination of receptivp 
elements (listening to a book being r^ead alou'cj, 'morning assemblies^ and 
seeing and listening ^o sovind ,film-&trips) and active' elements (dis^cussing what 
one has seen and heard, participating in an enipg-thy exercise and conducting 
an interview,! drawing and singiI^g songs). 

Content ^ . - . , ' \ ' 

We went through a large number of instructional materialp and selected a 
few that it would be possible to use for pur purposes as components in a set.« 
The fing-l basic material contains among other things two sound film-strips: q^.^,-^ 
(1) 'Is it fair?", whichde'als with violations of the U. N. ' s Dcclaration'of ^ 
Hum'an Rights, and (2) "The Gipsies and Us", which provides a historidal- 
economic background to the situati6n of the Gipsie s^tod^y.. In addition, the 
book "Katitzi" by Katari'na Taikon^(her self a Gipsy) and "Valentino's Letter", ^ 
which is an empathy exercise* in which the children are to pretend that they 
are Valentino, Musit, songs, and drawing v/ere also included. Starting from 
the goal analysis and an analysis of the material mentioned above, we tried , 
to find %)Ut which points it was important to emphasize or explain further *and 
^./hat was lacking and therefore needed to be addeddn suggestions for discussion. 
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;^ Eingi::Hy)r8iQrt of mate ^il 

^ With*jtfie^*help^of teacK^s^ from the resp^e.ctj^cfschoolflevels, the sound film- 



was 



'strips werfe re-edited?^?in^th'e texts fiimpHfi^d^ The teacher's handbook with 
discussion points, whi^*h referred bkck to fhfe^ film -strips ar\d the bobk 
written out in-detail, %ind the Sequence of the lessons was decided. 

1. ' .Introj^uctipn w^^^discussion 'about commonAhuman need§- 

2, ^Sourid'filnir-str^?I: *'Is it fail? ? ./ ' . 
3^ . Reading albud ^tom .the book '^H^titzi^S'^'fir st h^ilf 




'M|i.sic and^^sohg^vith int^«^ional cppteift. 
|^^^^^;> ®^'^^^.g l^sson^,th inter aati'onal content" 
V\9» V^- Tr^^o 'morning a^emblies at optidnale, points . 

Fq^'fuytJieriinft^rmat^^ about the fp^ of. the fCc^clier'9 handbook etc. see" 

- Almgr^n ctal. , 197^^ ' * • • \ 

In this section^ve sl^l describe the ^xperinaei^tal teaching on human rights 

- that'^as started as p^t of thisJ'project'in the autturin of 197U 

^;'6^1 ' ^Problei^s 

■ ' ^' ^ * ^ ' ' ^ ; ' , " ' / ' 

^ The main questions p^his, study w^ref ,. -.1^^ . . . , . . . . 

* 4- What attit\icp£^s dp v/e find aignbng Swedish children of grades 3 and 5 
. ta^a-rjl foreign grooij^^and mternatipnal rel9-tio;i,s ? Are there; independent of 
f,he experiment," diffe^nces in attiti^des^to forqign groups related tp background 

2. Are 'direct. ^i^tacts witW children from pther coimtries of importanc.e 
for the development^^ the attitudes of the Swedish children in thesc'^rades ? 
For example: Does fft experience of immigr^fnt cla,5;smates influerfce thes^ 
attitudes? \. ^ ' ' ' . < 

$\ Does the s^j^cific teaching introduced influence th6 child/^n's attitudes ' 
, toward Gipsies ^and^ther foreign groups ? ;:^s it possible, by irieans of a ' 
teaphing package ofihc^kind described above, to, influence student attitxides* in 



a positive direction? I>6es this teaching lead j:o differ^ential e£fe,cts depefiding 
/ on th^, grade; 3ex or social backgr ouijd'? ' - ^ . * ' ^ i' • 
f-^^ \ 4» Is a com'^ination of teaching and cli^ecfe contacts of special importancje, 

^ . tnatjis, do. we get pi^erent effects in classes with and without immigrant 
" children ? W • ' ; ' • ^ - ' • ' . ^ 

5. To what extent is the teacher's specific contriTbutions of importance? 

• ' ' ' • * \ • , ' r • , . • • , . • ^ 

Ajre*there di£ferenj&s in attitudes related to''^(a) the teacher's earlier teaching 
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♦ in the class about internaticnal issues, (b) the teacher's personcil ii^terest , 
in internationalized teaching? * * ^ 

6. How 4o students and teachers evaluate the te^stelrifig.gackage,? To what 
extent do we get data showing ho^^^ the teaching set might be improved ? 

.... ■ • J • 

•6>2 Design and evaluation instruments , . . ^ ^ 

. All the cla^s^s in grades 3 and 5 in the city of Malmd were divided into two 
groups, depending on whether there were immigtiint children in the class or 
not* On each school level eight classes ^yere/ chosen at random froiii the group 
vwith immigrant child;ren,and eight class^ irom the group without immigrant; 

* children. Half of these classes became ^OT>ea|ifnent clas,ses (E) and were 
given the teaching material to work">vith, 4Si& oth^t hal£ served as control 
classes (C). Half of efach»type of experiment or cc^trol ^lass was given both 
pre~test$ and poBt -tests, the other half^cnly post-te slits., ' The design ' . 

- presented in the table below:. \ 



with pre -test 
ithout pre -test 



with 
immig. 



Pv^ithaut 
immig. ' 



2Ei 
2Ei 



2E2 
2E; 



4E 



1 



4E 



2 



Control groups 



with / 
immfg . 



without 
immig. 



2Ci 
2Ci 



2C 
2C< 



2- 



4C 



1 



4C- 
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In this study, which was carried our during 1971.-72, 777 S^^edish students 

aifd 58 immigrant students took part? *• ^ ^ :> 

' , The teachers who were to use the prepared material dn,;t heir classes 
were ^ven information and the* opportunity of putting questions at cL prepar- 
atory meeting. On that occasion the general objective's were stressed: (a) to 
txciin the students to examine critically prejoadices ag^instHG^ipSxT^ aM^t^^r 

^minority groups with the help of iacts about backgrouncl conditions and knowr- 

. edge of common hxxman needs; (b) to let therh experience emotionally what 
it can be like to belong to a rejected minority group; '.(c) to let therri discuss, , , 
together with the tep.cher, evaluations and ways of approaching different people 
and cultural mani^te 'stations.' . , ' , " [ ^ . 

^ In orcier to evaluate the effects of th^ tcachi^xg and to. obtain data related 

*to the other questions a |5attery of tests was compiled. From Yebio^s test ^ 
.battery (1970b) were chosen tests that measure attitudes towards Gipsies and* 
other ethnic groups and interna.tional opinions in general (in order to investil 
gate possible trafisfcr effects). Sofne tests w*ere revised or simplified so that 
they could be used in grades 1-3. .^See also Almgren, 19"73.) In addition to* 

• these te.s^ts, the batlfery includes spciometric tcs*ts, knovrie^ige tests and a 
questionnaire in which the students arc g^ven the oppprttinity of assessing the 
material. The measuring instrument^ are. l^irgely the sartie for grades 3 and 5, 

' but the test battery is somewhat more^ comprehensive fqr grade 5. * 



6.3. Examples of rp suits ^ > n 

Detailed answers to the questions asked above are presented in ,the.rn<^in report* 
on this- &£udy^(^rngren & Gustafsson, 1973). Hete wo will oniy»^ivc*a few \ ' 

' exaniple s: ' ^ * / ^ ' ' 

l'. Ethnpccntrisnn and negative attitudes toward other' ethnic ^gi^oups are ^ 
common in grades 3 9,nd 5, Pre^judices are primarily fouitd in relation to 
• minority groups anjd immigrants in Sweden, while racial prejudices are very 
* rare. - Thh girls displayed more positive attitudes to fforei^n groups than the 
boys (readiness for social contact and affective Mtitud^). 

2. Contacts with children from other 'Countries were found to have good 
effects on the children's attitudas. 

3. The specific teaching introduced had clear positive effects on the 

students' attitudes. TJhe differences between the experimental group and th^ 

control group ar^^ighly sighificant for those tests that measure attitudes 

toward Gipsies ^i^^adirte&s for social contact, affective ^reactions, and cognitive 

.aspects)/ The attitudc^towards Gipsies often changed £t^m negative to positive 

in the^experirrtcntal group. Also when/the tests measure attitude^ towards' . 

' ' ' f 
y>ther 'ethnic groups, where the in£Lueincc\has been more" indirect and less 

r ^ . I . ' ; ^ i ' ^ • ; 

- extensive^ the. experimental group displays sighificant more^jpo si tive reactions' , 

* ^ ^ — C *♦ ' ' ' 

than the control group. Thisia true also if cr attitudes* towards the United Nations, 

international-relations and readiness to. take action. - The influence effects 

seem to be somcv/hat greater in grade 5 than in grade 3 and among children 

from lower vsocio-cconoipic backgrounds than among those from higher sQcio- 

economic background^., ^ V • • / 7- . 

. * 4. A combination of teaching and direct contacts between Swedish children 

and immigrant children seenf^^io- have especially good effects. The effects of 

the-educ ati§imLinfluejiciQ_.am^m.ast. jco^^ a_s_sje_s„withammigr ant 

children, • " . ' ' ' * ' 

^ 5. Earlier teac hing about international>issue s seem to be a factor ot 

< — it;r^r ^ ~ \ ^ 

grea^t importance for the children)^ attitudqs. .The conceptions«about foreign 
groups and about United I^atiohS arq, more positive, And fhe students display 
more world citizen resp6nsibility, if theyliave had such earlier teaching. - * 
The' teacher ^s*^ per sonal interest in teaching about, international issues ^as 
assessed through interviews) has a direct relationship to the students' . v 
S-ttitudes. The more ikterested*the teachers are in internationalized te?aching, 
. 'ttie less prejudiced and the more ^yorld-minded attitoades do we fiAd among 
the 'Students: ' v " 

6. The students' evaliiation of the teaching material is pre ^dominantly 
•positive, "the teachers ^stre^sed that the, student nriotivation was I^gh or very 
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high during the experimental te^ichiiifi pjj^riod* Even though the teacl;iing package 
according to test resuLts\nd teacher opinions had positive effects on the 
•stud^ents' attitudes and nsj[otivation, certain parts of the material is in need 
of som*e impxovefnexit. The cci^)fiments of the'tcachers could be used in such 
'further editorial work. ' \ ^ • , 

In summary , the results oiHiiis study gi^^ us reason \q str.eas two main- 
facts: (a) ethnoc^ntri^sm and prejudices' are common i^jfc^ ^|s^ ranges .studied; 
(b) attempts to counteract non-d^s/rable attitude s^'andfemnioris witljf^specified'' , 
educational inftueace have a goc^ chance- of succes's. ^ . • . 

6.4 » Teacher opinions ^ ' ^ ^ • 

Aftfer the teaching cxpGr^m^nt described above, the parti.cipatin'g teachers . y 
were* interviewpd.j Here are a lew exarnples of the" teachers' opiiii^ns: 

1. Attitudes towards the experi%Tient , The majority. of the.,teachers felt 
the experiment lo be positive or very positive. No.teachef^has been clearjy 
^negative. The teachers also state that apart from'a few teingle' points in the 
program,, the Students have reacted veVy p,ositiv,ely to the material. 

*2.* Opinions of the material , ^he rpctleirial needs partly to be revised'' 
so that optimal use can be made of ^t in th<^ teaching. It is mainly the film- 
strips that arc criticized, buf the amnions vary. Several of the teacherS 
considered 'that th-e^ilm- strips wef,^ too long or too difficult, v/hile others 
reported positive're suits. All the teachers were very positive "to thc,reading 
items and to onq of the music tapes (*'Stretch^out your hand''). The, rble- 
playing and discussions produced different reaction^^. In several classes the 
teachers found these methods to be very positive, while other teachers 
considered that tKe/ were too difficult to use. The most' important criticism 
of the content of tke material ^as that it dealt far too little with the imrrtigrant 
problem. Some teacher s- explicitly took up other groups a$ well as Gipsies, 
while others did not. Probably further material would be deslhr^ble to increase 
the attitude influence that applies to other groups. Continued testing of the 
material by means of e.g. classroom observations, ,teacher afid student 
interviews wouljd be of value. ' } \ ^* ' . * 

3/ Influence on attitudes frgm outside the school . Several teachers Sup- 
pose thai the children's prejudices originate mainly irom their parents and 
that the pr,ejudices are difficult to change. ' ^ 

4, Prob lems in classes with immigrant children. Asjfar as the, teachers 
know, relatively few conflicts take place in clashes with imnrugrant ciiildren. 
According to the t9achers, it, appears as if the contacts between Swedish 
children and children from other countries formally had positive effects. 
Several teachers could n everth eless give concrete examples of mobbing. 
Prejudices seem to be considerably stronger against the' groups that the, 
children had •not come into Gc&itact.^th. ^ ^ 

5. School level . "The majority of the teachers were*, of the opinion that 
t^Jie teaching for .worlcf citizen responsibility should $tart' very early, i.e. in 
the first grades, ^ ' * . ' ^ \ . 

6. vAbcess to instructional material , ^he supply of material was 
considered inadequate at mc^st schools. Economic considerations 'play ap. 
important role when material is being bought. * *. \ 

7, Te acher training . The teachers stress-that they^ lack adequate trfaijittig 
in teaching about international questions. . ^ ^ * 
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7. DISCUSSION OFTROBLEMS AND RECOKIMENPATIONS « ' 4 

A few -recommendations are given rn the following text. Thejse are based 
partly uponroxpepences fro;Ti and result^^ of the proje'ct's owrf investigations > 
*and p^-rtly ,9rt liter<|ry studies. <^ ' • . 

Objectives !and course plans , w ' * 

— ' ^ • ( ^. - # ' 

The t^^^ ^intdnrnationalijsaUon of eduqat^on'', ''international understanding", 
"world ■^^iitfered'^sChoor*^ and **worldf citizen responsibility** ptdvide^ according 
to our way (^i tjiinjcing, a somewiat varying .expression for basically similar ^ 
yiews o^ the sch-q6rs objective s,^ Start,ing from the:li?^^curri€ul\im f6r.S>Vectish 
comprehensive sfchopls'we Would like to call^attentic||^t© the following: <> 

firstly/ the creation of attifUdes*^- -to^d^velolj^^ Equality Axfd solidarity 
, kttitud.e>s on the international l^vel, ^ g ' * . ^ ^ 

secondly, the provision of, information - io inform of ^objective fac^ts^ 
• j^hich give as comprehen^ve and relevant ideas as polssible, and 'not 
. superficially^ to avoid cojntrove.r.fial issues, . . * 

thirdly, tlie e stablishing of an international per gpective Vn all school 

activities avoiding elhnocentric -and one-sided ^Western yiewsi , 

These overall objectives need to, be bprokcu'^down into naore specific _^ / 
behavioral descriptions, >vhere pn^ tries t6 define fnore exactly ^yjiat * 
attitudes, Jknowledge and skills the' students .should, have at the end of, the ^ 
comprehensive school* "What sort of people do we want the atudqnts to 
develop into? " ^ " ^ ^'^^'^ • • ' • 

'A more clearly goal -oriented cdj^^on^wjlthin this a;r^a^ should facilitate 
continuity between.different le-^ls so tha:)t the*students are prcpared^'arly 
for the education 6f the higher 'gr.'j.dcc.^ ^ * . ^ v , / ■ . • 

An explanation as to why educatio|^ fiV^ i^t been.intcrn3,tio'hali^c4 tx> al * 
larger extent, in;spite of the present t%iacher aAd student intei^eat iri.this 
sort of educatioii, can be that the teaching cour se plans follo^ved•by thei^. * 
producers of school books, iri'tlie teather's education as v/ell as bv tea'chers :* 
involved in practical school work and especially at the low<5i? ^course, levels ^ | 
- provide very few concrete instructions concerning just how, to carry but 

V ' ^ ' . . - ;» 1' ^ ' . 

international education according to the d^etall objectives. 

* ' '\ f h , , , \ 

It is conceivable that an ijitornationfllization bf the oourse plaiis for/the^ 

. • ; ' ' y< ' ^ - ' 

om|)rehensivc school would hurry cm the changes^ in textbooks, te^lchef 
raining, 6tc. which 3,re needed for the develapment c^i a more *^world- 
centered** school 'in Sv/edcn. A program of action whi^h brings do\j/n the • 
general goal formulations in £j^e curriculum, to a m<^i^' concrete- leyel would ' 
be of great 'immediate Importance. ^ v. - '-'-^ • • 
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Age levels • ^ ^ ' • 1 . " 

Training on international issues should* be started at a pre -school age (nursery 

Ischodls, day schools, libraries, TV) in order to try^o prever^t the development 

.of elluiQcemric and negative , attitude s. It is reasonable that such attitudes are 

more stable and more difficult tcT change at older ages /Another r'pason for 

l^eginning an international education at an early age is that pre -school students 

as well as students^ of the primary and intermediate levels are often easier to 

motivate than are students in^'the- higher grades, ' ^ 

An internationalized pre-'ischool, primary and intermediate education 

can possibly prepare these studdnts by providing them with thje necessary 

prerequisites an^^y dSveloptnf basic attitudes of tolerance and equality so * 

P * . • * J 

that in the highei: grades tt^'students are motivated tp'acquirg more differ r 

V ^ • ' ^ ' • / • ' ' ' ' / \- 

entiated^nd e^tepsivc fact5 of knowledge. In addition, the students might be 

prepared for a greater readiness critically to examine information on various 

complicateti and 'controversial international problems, . • 

School subjects " , - / • 
* '■ » ' ' , • 

International materials shpuld be included in'all school subjects to a much 
greater extent than at present. This pertains to such subjects as foreign 
languages, mathematig^, Swedi^'sh and biology, for example,. Al^o such subjects 
as music, drawing, handicrafts, physical ^education arid domestical education 
hold possibilities of providing for an international education, allpwing the 
.•students to be ii^foi'med about and to understand different ctdtures. A'/grcat 
number of suggestions as to^'how such an education should be planned is found 
in various method books'in English "(cf 'Christoffcrsson et al.. , 1972, pp. ^140- 

141): ■ . - • . ^ ■ ' 

♦One prominent issue is that, of t^ie developing countries. It 'is extremely 
jLjmgiortant^^to teach»the stxidents ajpout the intferdeperidenc^ between the rich^ , 
industrialized countries and the poor countries which produce raw materiala* 
Different types of conflicfts and alternative iriet hods for/solving conflicts should 
be .included in this e^ilc^ation, and again various school subjects might take up 
these problems froni different points of view. ^ * . 

' ' ' , ' ' • •• / ' \ : 

Methods and materials ' 'J'. ' -^'^ 

Textbooks often detqrmine the. contents of the teadiing. International aspects 
should be include^ to a much greater ^pxtcnt than. how in future textbooks and * 
should also be integrated into^the remaining material as much as possible. 
At present, non -European materials 'are seldom used in foreign language ^ . 
textbooks, for example, 

It is very important to easure that th<^ textbooks do not include prejudiced 
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information and ^ha-t they do not indirectly teach that the Western perspectives 
of tRe world are the only possible one. Neither should the textbooks give the 

. idea that our culture is -superior to all others. Thg internAtionaljzatior^ * ^ 
eiij^cation covild be faciLita>ed by using high-quality TY programs for children 
and teenagers. Th^^programs. would be aimed at a better under standing 'of / 
people ih other countriesT or even minority gr.oups in the ^udents' own - 
coaontry, as well as providing information on world-wide problem s'aiid the 
possibilities of solving such p^oblerjps. Television has unique possibilities 

: of providing rhildreia with documentary and^incetc iting informatioi^ on living 

conditions in other c^ountries. Programs with an international orientation 

using. dramatization, films, inusic and partit:ipation of children and, adults 

from other CQuAtrres can 'be produced for preschool children as well as for 

oldqr childf en and teenagers. - • . - ^ 

Since economicAl ^restrictions are often decisive for the teachers' 

chances of renting or^ purchasing films for internationalized teaching, the ^ 

lack of such teaching materials in the schools should ]to some extent be 

relieved thrqugh a central production of schooT" TV programs with international 

material^. Such programs^ could be tested befor^and witli regard to the 

infbience the;y have on children'^ and teenagers' interests, knov/l^ldge and ^ 

• \ * ■ ' ' ' ^ 

attitude s*"^ Programs which are c^le-to increase one's tolerance for foreign 

group's can, by .'.using reach a very large group of child-ren or teenagers. 

An international exchange .of such progra^^s in translation would be of v^Xie. 

'students in' Aspro-schools, for example, in various pai'ts of the world should 

^ \' " ^ ' ♦ • " 

be able t6 receive and react to the same pxogrq,m which, in turn^ can pnssifely 

nelp to- create a feeling of togetherness and be used in order to develop contacts 

among th^ students in these schools* . ' v- 

Our students receive, lots of new information via&mass media every day. 

It is therefor^s im^ortarit that the school helps them integrate the facts of 

knowledge iijfb meaningful structures. In addition the stoadents need to be ^ 

trained in critically evaluating new information as well as earlier acquirexi 

opinions and attitudes. In this connection, it is essential to remove the 

^ mi sufader standing that ['objective teaching" should mean giving theoretical, 

non-contrOver sial information.. On the^contrary, it is natural to begin with 

the students' own experi-ences ""arid make a "case study" come alive which ^ 

^daerea^fter- is seen in its larger context bbth^n a nat'ipnal arid international 

ifvei. y . . 

I^we really wanj^ to develop both tolerance and an iriter^tional attitiade . 
>o£ resporisibility, it does not suffice to merely supply facts* '^^bio's investi- ^ 
gation (1972) shows in this project that not only knowledge does increase 



with age", but also the negative ideas concerning foreign groups. The studenls' 
emotional reactions and empathy should also be stimulated. * i \ ' 

Both fictional reading and role -playing can have positive effect^ in the 
reduction, of barriers between groups and in the creation of motivation. The 
method s'used ii> presenting a cognifively oriented teaching on international"* 
issues can suitably be supplemented through the use of more soci6 -emotionally 
orienteS methods such as fictional reading , role -playing , and various other 
group dynamic metho ds. As d result of this the students' understanding of 
themselves and others^ can be imprbved which, in turn, may contrijbute in 
making thfe stoa^ents more open and tolerant and less prone to have prejudiced 
.and ethnxicentric attitudes'. 

When these rnethods, which aim at developing the student^' ability of 
pmpathy, are properly adapted they can probably be used at dli school l^^vqls,^ 
Amorig the advantcf^s we' .may note* ■ 
-*T4ie methods offer IJirge possibilities of variation. ^. 

- The material doe^ not become out-of-date so quickly as do some otlitr 
types Of^mate;rial'. ' ' ' ^ 

- The methods can motivate the students and increase their interest in 
looking for new information. 

^ - The n>ethods can easily be adjusted to suit the students' level of maturity. 
Difficult ijgitei^national problems can be handled without creating to0 much 
anxiety oi* inadequate defense reactions. • ^"'1 • - . 

- The methods provide the students with opportunities for i^entifijtation, -> . 
and can thereby give insights into ipterl^iuTian relations and world problenis - 
,to the stodent-s in a way which they can grasp emotionally (as opj^osed to the* 

statistic^ fact's which are often presented via technical literature and mask 
'media), j'^ ' ^ t • 

- The effects can therefore be expected to become more profpixnd and • 
enduring; ~ ♦ , . 

However, there are certain problems as far as fiction reading is ^ • 
concerned. Every year high quality children's books that are relevant for 
'pducation for world citizen responsibility are published. Some years aftb r ^ 
■the publication of these books they are very often no longer available in 
bookshops, however. Therefore the publishing houses S^uld be adequate! y^|^ 
stimulated to print new editions of. high-quality children' s books to a larger 
extent than now» . . ^ , . 

IvTbt only 'shouid education give the students knowledge ^ind help to ^ 
develop their empathy, but it should also sucessiyely train and^ motivate / 

them to take an international responsibility (as individuals, in the classroom, 

' ' [ 
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within the school or in cooperating with' schools from' other countiries). it ox » 
instance, the class may haVe godchilcfren, or it mary share* the r(^sponsibility 
for, a smaller project in a developing Country with schbol classes from other 
countries* In the higher grades it is important that the students also become 
aware of and l^ike a critical attitude to altei'native methods in solving interna- 
tional problems. In order to help the teachers provide^ such teaching, both 
teacher instructions and special workbooks for 'students ought to be written. 

In addition, m.ore indirect methods are n6|ded to develop basic values' * 
and skills which in turn will enhance the students' social maturity and 
therefore facilitate international understanding and responsibility attitude s.^» 

. Wq feel that an internationalized education shoxif^ result inyconcre^e 
actions in situations" where the international solidarity is tested, and that such 
an education sjiould not only be shown on, a theoretical leveL To enhance such 

* * , . 

a. development we think that the students'^nped expediences whJLch encotiragc: 

- a ba^ic emotional security * * , 

- communication and cooperation on an equal level among' various categories 
of young people .and adults k * ' 

- critical thinking and resistance against biased influence . ! 

- creativity instead of merely reproduction 
T- willingness and readiness to change* 

A clear relataonshii^ has been found between people's interest in international 
i,ssues ahcl their ow^ Views on their ability of influencing their own situatioi^ 
{Liindholm>^ 1970).* Therefore, a practical trainihg in democracy and co- 
influence within the scTiool would proSably motivate the students to engage 
themselves constructively not only in their\own. problems, bilt*also!in inter- 
national is,sues. , ; * * ' . 

Where possible the teacher should make' u^se, of the students' ,own 
experience s . d.uring internationalization. For instance, immigrant stud(^nts ^ 

can becomfe a valuable^ re source in school in creating iiHerpstin and under- 

< ♦ • ■ * 

standii\g,of that which is different. Our* study shows that a direct contact 
with children £rpm other countries helps to improve-attitudes to.wards 
foreign groups. Bjersjtedt (1958, I960) Jia-s also* shown that participation in 
international children's tillages helps to reduce barriers between group^s. 
Since the readiness for contacts seems to incrcase^with age (Yebio, 1972), 
one wonders if not also older children and teenagers should receivd more 
opportunities to participate in international campus of this sort wheire a 
conscious contact program exists* Are multi -nation^ school chmps an Utopia? 

Basic teax:her trainin/y and in-service training ' ' • . 

The valu'es and traditions that formed the foundation of the training our 
teachers once received are Ijargely passed on to present-day student teachers. 
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40 years, and in all prob- 
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They in their turn will be teaching for the npxt 30 - 

ability some of the values and the conception of the world formed during their 
'period of training will continue to be the basib of their own Reaching, even 

though conditions in the world change rapidly. This is particularly noticeable 

on the inter'national plane, whi^^h the tea"?:hgrs of yesterday did not need to 
^ concern themselves with to any great e:<.tent, but which will be of great 

impprtance for the students now, who will as adult world citizens be faced with 
• difficult decisions. 

9 

Despite the fact that most of the teachers in our studies claiir) to be 
interested in_teaching about international questions and that negative attitudes ^ 
ar^ not common, theit own'teaching on international issues is for various 
reasons often limited. Reasons for this are partly to be found in a lack of 
information about international problems and of the material ^nd methods 
that can be used in international education. Other causes can be fear of taking 
up controversial issues in which it is. difficult to decide what is objective; ^| ' 
uncertainty about the reactions of students, parents and colleagues; being 
tied to the material and textbooks that are available; lack of concrete 
directions for international education in the curriculxim etc. 

Here follow some suggestions for improvement: , - 

1 - An increase in further education in this topic shovdd be given to 
those methodi teachers' and sabject teachers who are responsible for the teacher 
-straining, ^ 

^ - The ba.sic training for teachers should successively be inter nation- 
alized so that the student teacher on one hand can acquire mor'e special 
knowledge ciild experiences for themselves^, and on the other hand receive 
training on how an internationa'Uzed aducation should be carried out at * 
different levels. » . 

3 - Th6 further education for teacliers in the^e issues should be 
increas'ed and iji some areas made compulsory. (If teachers themselves 
bec6me involved in these issues, it would seem isea^onable that they further 
educate themselvefs, updating and improving theTr .knowledge. ) If possible, y 
the teactfers should also receive- an opportunity actively to participate in a 
groupdynamics -oriented teaching on these issues. In this way they receive 
a sample o'f concrete models to utilize in their gwn classes. 

• Finally^ one sho.uld notfe that^international cJttitudes can very often be 
seen as an aspect' o'f inter -human communication . • Prejudices do not only \ 
cLppiear against ,tjae national foreigner but, to a great degr-ee, also against 
various native groupls (between career gtoups, sex groups, generation groups, 
talent groups,* etc). Today's training of teachers seems to deal too little with 
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iriterhum^n communication - including the difficvtlt, but central questions on 
hdW to develop attitudes of equality* A concentrated educational effort within 
this problem area seems urgently needed, • 

8,". some suggestions for further research and 
' development ^ 

We have ftere chosen, to give some examples of further research and , develop- 
ment tasks within an extensive and partly unexplored problem area. 

♦ Development of measuring^ instrifenents 

There is a neeJd for measuring instruments adjusted fo younger children or . 
usable over several age levels irrespective of .the reading and writing ability 
of the students. In addition, one would wish to have methods to assess tjie 
'*actuar' action'teridency (i.e. methods to judge how feliaBle ^nd profound 
the verbal expressions for international understanding are). Research about 
to what extent various types of measurement influence the attitudes would 
also be desirable. * ' ' * . * 

Jnventorying research and development 

The results from earlier research within Jthis problem area 'sHould "be inven- 
toriedt systematized and rela^ted to yariius practical ^programs for ^developing 
international vmderstgnding. Such, an inventory would be a us^ef\ii aid for a 
cumulative and continued development tov/ards a better knowledge of the, 
pre reqvii sites for a successful internatiqnalization di the teaching. ' * 

Inventorying and evaluating study, material >i , . 

A continuous follow-up and docxamentation of new teaching kids relevant to 
education for v/orld citizen responsibility is needed* •Every year a large 
number of relevant-items are published, but it is difficult for teachers to 
follow this developiT^nt and make adequate selections withoift help,* especially, 
perhaps in the area, of fictional literature. Also i>on -translated books and 
fihns for children arid^young people, from other countries might be incLxaded 
'(when, sviitable for ioreigh languagQ instruction, for example). 

In addition, a Systematic, evaluation of these aids would be desirable, * 
using as far as possible objective methods. Various typ^s of content ajialysis 
shoiild be useful in the evaluation process (CoUiander & Klockare, 1971; 
GuUberg & Lind, 1969). . . ^ -/ 

Relatio nships betwecri knowledge and attitudes ' 

' — ' -> ^-r^^ ^ ' j> — ■ / . 

In the studies of our project' (Yebi6, 1.970, 1972; Almgren & Gusta^sSon, 1973) 

" ' . • - . i 

thei^e have been no clear relationsTiips between knowledge about and ^attitudes 

towards for§ign groups. This problem area seems worth furjt^er ppnetratioh.S 
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For example, it Would seem of interest to examine to what -extent 'attitudes 
. ^and involvement may be influenced by various ways of integrating the. knowl- 
edge details in meaningful structure s» 

« • «i 

Various met)iods for developing positive international attitudes and readiness 

for action - * 

Studies'^ imrnediatigr long-term and cumulative effects of vari(^us methods 
•or combination of methods for influencing students' knowledge, attitudes and 
behavior at different age levels are important. Research on how toinfluence 
relevant behavioral tendencies (and not onlV verbalizations) is Qspecially 
needed. Per sonlity-oriented approaches seem of spe'cial interest in this 
connection. . • - 

The tolerant teacher personality and the development of tolerance among 
students - ^ 

We found in the project that the tC'acher had great importance for the develop- 
ment of students' ethnic attitudes (Almgren St Gustafsson, 1973), From earlier 
fe'search (cf, Allport, 1954; Martin, 1964; etc,) it seems reasonable that a • 
teacher ^th a "tolerant*personality^' would find it e^si^r to develop among 
the sttidents tolerance and equality attitudes tljan a more authoritarian person.* 
Further research in^tliic area would be of interest, and it shouTd then also ^ 
include attempts to develop such methods of teacher training that woiild have 
good chances of preparing the teachers better for their roles as social educators. 

Rreseardx on teaching- about developing countries • ^ 

Considering the currents risks of conflicts between developed and developing 

countries, research directly "^aime^d at imprpving and extending the teaching on 

problems of developing countries sci^ms urgently needed. This might include 

mapping studies on how this teaching is carried out at present; construction 

and improving measuring instifuments for studies of age development of * , 

attitudes towards developing countries; studies, of factors iniluencingf this 

developmentp inventorying and construqtion of teaching aids; and testing the 

effects of such aids. . ' ^ * * 
I • t 

Training\of conflict solution * • ' * . ' 

Methods and material need to be developed for use in a successive training of 

the studejits* ability of preventing and solving conflicts be fween" individuals 

and groups. The aim should be, to replace non-thinking, conforming or aggrcs-. ' 

sive behavior in conflicts with rational, independent and jion-violent behavior; 

^ , the ^tudents should neither use nor accept immature conflict solution^. As a 

, background for the construction of concrete material -and -method systems ^we 

^ need increased knov/ledgc about age and sex differences in preferences for 
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conflict solution techniques, about the importance of pe^son^titty charticteri sties 
for typical ways of solving conflicts, and about various informaliun sources ^ 
influencing the students in the se respects. 

Some examples cf methods thai may be further developed and tested 
for use in training students to prevem and-^solve conflicts are: 
r. . Conflict situations on videotape where the st^udents are requested to^ 

suggest solutions. 

2. Role -playing where the students play different roles in a conflict and 

then are-directed Xfi reverse the roles. 

^ ^^^^^OJWJU'Ssib'n o^^ solutions to- dos'cribed^conflicts. 

,4. Pictures of conflict situations, including texts of interacting persons' 
% * - . ' . ' • • . 

, dialogue. T^^e ^t^dents are requested to criticize the conflict solutions 

presentee and try to suggest other soUitions. % 

The ultimate aim should' be concrete recommendations for the teaching. 

Intensified and extended. experimentation ill school settings • 
UNESCO has served as a center of coordination of various/'pilot projects" 
on internatioiialized teaching. At preccnt about 200 primary schools, about * 
600 sec(5?fdary schools cind about 130 teacher training institutes in 58 coxintries 
take part in such Aspro projects (cf. abpve and Unesco, 1973). ^' 

A further development of these activities^so that the experiences are 
itj^ore s^tematically developed ofi the basis of objective evaluations and so 
that these experieAces are more widely utilized in teacher training would be . 
welcomed. " * 

A final ndte ' ' t ^ 

■ " - ♦ > 

Since relatively little research on the '' internationalization of teaching" is 
.carried out at present, whil^ the importance of thif| p^^oblem area is obviously 
great, extended researcfT^forts should be stin^^ofet^d. There seems to be a^ 
need not only for a cooperation between research workers and teachers in 
this area., but also for an increased cooperati6n betwejen countries. An 
''internationalization of internationalization research" should be encouraged. 
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